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Welcome Note

The Dyslexia-SPELD Foundation (otherwise known as DSF Literacy and Clinical
Services) is an independent, not-for-profit organisation that has provided vital support
to Western Australian children and adults with learning difficulties and disabilities for
over 40 years. It remains committed to improving the level of support provided to
children and adults with learning disabilities, and the community’s understanding of
specific learning disabilities — in particular, dyslexia. DSF is recognised as a “centre of
excellence” in the field of literacy development and in the understanding and response

to literacy failure.

DSF continues to focus on ensuring that children and adults with learning difficulties
are supported adequately and appropriately and that all students are provided with the
opportunity to achieve their potential. One of the key services that DSF provides to
individuals with learning difficulties and disabilities is access to evidence-based
remediation provided by registered DSF Tutors and Specialist Teachers. DSF also
provides advice and support to families and educators on successful literacy and
numeracy acquisition, evidence-based practice, and the strategies most likely to
improve literacy and numeracy outcomes for all students. DSF supports and advises
students, adults, and families directly, as well as indirectly, through the support and
aavice provided at a school or employment level.
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THE DSF TUTOR REGISTER
DSF maintains a register of qualified Tutors and Specialist Teachers (both groups will

be referred to as Tutors* or DSF Tutors throughout this document) who provide
individual tutoring for children, adolescents and adults. DSF Tutors are appropriately
trained in evidence-based teaching approaches designed to improve students’ literacy
and numeracy skills. Student progress is monitored by the DSF Tutor Management
Team as DSF Tutors are required to submit regular progress reviews. Tutors
registered with DSF are covered by both Professional Indemnity and Public Liability

Insurance.

The children and adults who seek tutoring through DSF experience difficulties with
literacy and/or numeracy and some have a diagnosed Specific Learning Disorder
(such as Dyslexia). However, individuals do not need to have an identified learning
disability to access tutoring through DSF.

The demand for tutoring by Tutors registered with DSF is ever-increasing, particularly
with the changes in the criteria for a Specific Learning Disorder diagnosis (i.e. students
are required to receive at least six months of targeted intervention to determine
whether their difficulties are responsive to intervention or persist despite support,
before a formal diagnosis can be considered). DSF Tutors work across the Perth
metropolitan area and throughout Western Australia. Some DSF Tutors also provide
online tutoring using a virtual classroom. This is of particular value to families living in

remote and regional areas.

WHY DO WE HAVE TUTOR GUIDELINES?
We are continually working towards ensuring that our DSF Tutors provide instruction

of the highest quality and standard. This is achieved through the application process,
training, ongoing support, and monitoring. The Tutor Guidelines provide clear and
consistent procedures so that all DSF Tutors can provide an effective, high-quality
service to our member families, and ensure that DSF maintains a duty of care to the
families it supports and the Tutors on the DSF Tutor Register.

" DSF has two levels of tutors on the Tutor Register: Specialist Teachers and Tutors. Specialist
Teachers must have an appropriate teaching qualification. Tutors must have a relevant qualification (e.g.
Education Assistant, Speech Pathologist, Psychologist). For ease of reference, both Specialist

Teachers and Tutors will be referred to as Tutors or DSF Tutors throughout this document (unless
otherwise specified).
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THE BENEFITS OF BEING A DSF TUTOR
There are a range of benefits for Tutors registered with DSF. These include:

e Direct referral of students;

e Collegial support from other registered Tutors;

e Advice and support from the Tutor Management Team and other DSF staff,
including Speech Pathologists and Psychologists;

e Discounts on DSF resources, professional learning, and photocopying;

e Access to ‘Tutor-only’ test materials and other resources in the Resource
Library;

e Flexibility in working hours and place of work;

e Professional Indemnity insurance at a significantly reduced rate;

e Free Public Liability insurance; and,

e Making a significant difference in the lives of children and adults.

THE DSF TUTOR REGISTER
The Role of DSF Tutors

The role of DSF Tutors not only includes providing a high-quality tutoring service to
DSF members but also includes listening to students (and their families) to help inform
tutoring goals and any emotional support that may be needed to enhance their
engagement in learning; liaising with parents, schools, and teachers to ensure the best
possible learning outcomes; and ultimately making a difference in the lives of students
with learning difficulties or disabilities (no matter how small).

Who are our students?

DSF Tutors work with school-aged children, from junior primary through to secondary
school (including upper secondary students completing their Year 12 examinations),
as well as adults (e.g., professionals, university students and parents) who wish to

further develop their literacy and/or numeracy skills.

Where do DSF Tutors work?

There are a range of options for the working environment of DSF Tutors. Tutors can
choose to work from their own home, at the student’'s home, or there may be an
opportunity to work at the student’s school (with permission from the school). We also
have DSF Tutors that work in our Literacy Clinics. It is essential for any Tutors that
there is a designated, distraction-free space available for you and the student.
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Selection of Programs

There has been a wealth of research, as well as national and international reviews,
that have identified the components of successful literacy instruction/intervention. This
has been supported by evidence collected from classrooms, individual students, and
whole-school literacy programs. Essentially, students make significantly more
progress, and achieve consistently better results, when they participate in structured,
synthetic phonics programs that utilise a sequential multi-sensory approach. Such
programs ensure that students understand and master essential skills in English and
provide them with the opportunity to develop competencies in reading accuracy,
fluency, and comprehension. They also provide students with the opportunity to
significantly improve their spelling and writing.

DSF Tutors receive training in appropriate methods in literacy and numeracy
instruction, all of which incorporate evidence-based approaches. It is expected that
DSF Tutors will use programs and approaches that have been specifically identified as
appropriate because they fit within a research-based approach to literacy/numeracy
remediation. Furthermore, it provides assurance to families that their child receives
intervention that is high-quality, evidence-based, structured, and systematic. The DSF
‘Understanding Learning Difficulties — A Guide for Parents’ manual has a section
devoted to providing the evidence base for a range of intervention programs in order to
assist families and other professionals in identifying the most appropriate approaches
and programs for literacy learning. The ‘Selecting a successful intervention’ section
from the Guide can be found in Appendix A, with the full guide accessible via the link
http://uldforparents.com.

It is unacceptable for Tutors to use programs that have limited (to no) research
evidence to support their use in improving outcomes for individuals with learning
difficulties and disabilities. For example, the Arrowsmith program is purported to
improve academic skills, memory, motor skills, speech and language, and reasoning
abilities, yet there is no independent research evidence available to support the claims
that the exercises — designed to improve neuroplasticity — improve academic skills or
remediate learning difficulties. Further information regarding evidence for the
effectiveness of a range of programs and products is provided in Appendix A.
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In the event that a DSF Tutor runs an independent business providing a service
or product designed to improve outcomes for individuals with learning
difficulties/disorders that is not viewed as evidence-based (in line with DSF
guidelines), consideration will need to be given to their ongoing registration with
DSF.

Examples of programs that are recommended by DSF are ‘Sounds-Write’, ‘Letters and
Sounds’, and ‘MultiLit’. These programs may be supplemented by resources such as
the ‘Phonics Books UK’s Dandelion Launchers, Readers, and Catch-Up Readers’ or
‘TRUGS games. Further information regarding structured synthetic phonics and

recommended phonics programs and resources can be found in Appendix B and C.

Planning and Reporting

An important function of the Tutor Register is to provide parents and individuals with
access to Tutors who are competent, professional and work closely with DSF staff to
ensure the consistently high quality of the tutoring services provided.

In order to maintain a high-quality service and ensure regular monitoring of progress,

DSF Tutors are expected to:

o Develop an Individual Tutoring Plan
(ITP) for each student detailing
anticipated goals, strategies/programs
used, and a summary of any

assessments undertaken.

o Conduct an initial assessment to gauge
the student's level of skil and -~

knowledge. If the student has been
recently assessed by DSF, it is hoped that the comprehensive DSF assessment
report will provide invaluable information and only a simple ‘placement’
assessment may be needed. If the student has not been previously assessed, or
the report is older, a brief assessment of the student’s literacy or numeracy skills

may be necessary to provide a clear picture of their strengths and weaknesses.

o Regularly monitor student progress and provide feedback to families/individuals.
This may take the form of a 5-minute chat at the end of each tutoring session to
discuss the progress that has been made, and home practice for the week.
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o Submit student progress reviews each semester to the student’s parents (or
directly to the client if the student is an adult) and to the DSF Tutor Management
Team. It is hoped that the DSF ‘Semester Review’ template will be used for
reporting, or a similar format that details the tutoring goals, strategies and
resources used, progress made, and any specific comments on areas of strength

and weakness.

Online Tutoring

One of the tutoring options available to families living in remote, regional and
metropolitan areas is online tutoring. All DSF Tutors who tutor online are experienced
in working with students who have learning difficulties and other learning disabilities.
Tutoring is via a web-based program, such as Zoom, Skype, iVocalise, Electa-live,
FaceTime and WizlQ. Tutors deliver an evidence-based, highly structured literacy
intervention program such as Letters and Sounds or Sounds~Write via this platform in
an enjoyable and engaging manner that provides opportunities for students to

participate in a hands-on way.

Students wanting to access online tutoring will need a broadband internet connection
and a desk top computer with an external microphone and speakers, or a lap top with
an internal microphone and speakers. Families are able to access an online tutor list
through the online tutor search. In order to do so, families will need to be logged in as

DSF members and have completed a Tutor Request Form.

DSF Literacy Clinics

The DSF Literacy Clinics are an exciting initiative designed to provide students
struggling to develop appropriate reading, spelling and writing skills with effective,
high-quality support. There are currently three Literacy Clinics operating in Western
Australia. These clinics are located in Albany, East Victoria Park, and Mount
Hawthorn. The Literacy Clinics offer high-quality tutoring at a reduced hourly cost

because it is provided in small groups.

All staff at the DSF Literacy Clinics are experienced, successful tutors who are highly
trained in the Sounds~Write program and have particular skills in working with
students who are failing to make progress in literacy and who are losing confidence in
their own ability to succeed. The DSF Literacy Clinic Tutors are supported by the
Literacy Clinic Coordinator and professional team at DSF.
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All resources used in the DSF Literacy Clinics are evidence-based and of exceptional
quality. Some of the resources used at the DSF Literacy Clinics include the Sounds-
Write program, Phonics Books readers, and Phonics and Morpheme Activity Packs. All
assessment tools are professionally developed and meet rigorous standards. Students
engage in a range of enjoyable activities designed by the tutors as part of their

individual programs.

For newly-registered tutors who are keen to learn more about how to implement the
Sounds~Write program in a tutoring session, there are opportunities to observe tutors
in action at the DSF Literacy Clinics. Further information about the clinics can be found

on our website www.dsfliteracyclinic.com.au.

What is the Fee Structure for Tutoring?
The current recommended hourly rate for tutoring is between $55 and $85 an hour
(including or excluding GST; Tutors’ choice). This is the range provided to parents

when they contact DSF and therefore it is important that Tutors charge accordingly.

DSF facilitates contact between Tutors and families/individuals seeking tutoring. Once
a student is matched with a DSF Tutor, it is the Tutor’s responsibility to manage the
financial transactions between themselves and the student’s family including the
refundable tutor administration fee paid by the family at the time of application (see the
following section for details). While there is a close working relationship between DSF
staff and Tutors, it is important to be aware that DSF does not employ Tutors, except
for those that work within the DSF Literacy Clinics. It is each Tutor’s responsibility to
maintain good accounting practice in relation to their tutoring income. The DSF Tutor
Management Team can provide advice regarding some of the financial tasks that
Tutors need to complete including:

e Keeping appropriate records (including copies of receipts);

e Raising invoices; and,

e Cancellation policies.

Please be aware that any assessments undertaken throughout the tutoring
relationship are to be included as part of the hourly tutoring rate. DSF does not
recommend that tutors charge any additional fees for the assessment of DSF students.
This is particularly so in situations where families have only recently completed a

Rev 2019-1, April 2019 Page 8 of 40


http://www.dsfliteracyclinic.com.au/programs/
http://www.dsfliteracyclinic.com.au/programs/
http://store.dsf.net.au/resources-developed-by-dsf
http://www.dsfliteracyclinic.com.au/

comprehensive DSF assessment. It is hoped that the results and recommendations
from the assessment report will greatly assist tutors in their planning and reduce the
initial assessments they need to complete.

What is the $50 Tutor Administration Fee?

At the time of application, the parent/individual pays a one-off $50 tutor administration
fee for each child for whom they are seeking a Tutor (i.e. separate requests and
payment are completed for siblings). This fee allows them access to the online tutor
finder, provides DSF with valuable information about the student, and covers the
ongoing costs associated with monitoring each student’s progress. Once DSF is
advised that a Tutor has been secured, the $50 fee is refunded to the family by the
tutor by way of reduced tutoring fees for the first two sessions attended. For example,
if a tutor is to charge $65 per session, they would charge $40 for the first and second
sessions ($25 discount per session = $50) and $65 thereafter. In order to confirm with
Tutors that DSF has in fact been notified of the student — tutor link, DSF will send out
an email to advise of the link and confirm the $50 refund is to occur. This process also
applies to those families who have made contact with the Tutor via an alternative
pathway, yet still pursued the appropriate avenues to register as DSF family members.

The ‘$50 Tutor Administration fee’ was introduced in 2014. It was implemented due to
the increasing number of registered tutors, volume of students accessing tutoring
services, and the significant time and effort involved in administration to ensure the
DSF Tutoring service continues to fulfil the requirements of our insurance policy (e.g.,
communication, training, student-tutor matching, and ongoing monitoring of the
student’s progress). It is therefore incumbent on the Tutor to refund the fee to the
family/individual.

Should there be a situation in which Tutors are tutoring siblings, and as a result of the
family’s financial circumstances their tutoring rates have been reduced, please contact
the DSF Tutor Management Team to discuss your options surrounding repayment of
the tutor administration fee.

In situations where Tutors are working with a student who receives financial
assistance through DSF and who DSF has referred, DSF does not ask these families
to pay the $50 administration fee. Additionally, DSF does not ask organisations, such
as Centrecare and the department for Child Protection and Family Support, to pay the
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$50 administration fee. This means DSF Tutors do not refund the $50 tutor

administration fee to families receiving financial assistance or organisations accessing

a Tutor.

Registration Fees

Tutors registration fees and insurance are due before July 1% every year. The annual
fee includes both a Professional Membership fee and Specialist Teacher/Tutor
Registration fee. A pro rata professional membership fee and pro-rata tutor registration
fee applies after January 1°.

The annual Professional Membership fee entitles Tutors to regular DSF Bulletins each
year, use of the DSF library, discounted workshop fees, and discounts when
purchasing resources from the DSF bookshop. The annual Specialist Teacher/Tutor
Registration fee entitles Tutors to ongoing access to the DSF Tutor Manager/s and
opportunities for collegiate support, recognition as a Specialist Teacher/Tutor in the
field of specific learning disorders through registration with DSF, students being
referred to you for tutoring (contingent on those who access the online register and
their proximity to you geographically), and additional (significant) discounting on
workshop fees.

DSF Tutor Insurance

Built into DSF Tutor Membership rates is coverage for $20,000,000 Public Liability and
$5,000,000 Professional Indemnity insurance for DSF tutors. It is important to note that
if DSF tutors provide services on government school premises, they may be required
to present documentation indicating they have this level of coverage (the DSF Tutor
Management team can provide a formal letter for schools requesting this

documentation).

For Tutors to be covered under the DSF Tutor Insurance policy, for Public Liability and
Professional Indemnity insurance, they must have a current fully-paid DSF Tutor
Membership and disclose to DSF any current claims or circumstances which may give
rise to a future claim. Please be aware that Tutors are fully insured once they have
paid their registration, but only with respect to students from families who are current
members of DSF. It is important to note that if a family’s membership lapses,
Tutors are no longer covered by either Professional Indemnity or Public Liability
insurance when tutoring that student.

Rev 2019-1, April 2019 Page 10 of 40



Do | Need an ABN?

All Tutors should apply for an ABN if they are operating a business and they should
register for GST if their turnover is over $75,000 per annum. Further information
regarding this can be found via the following links:

e hitps://www.ato.gov.au/Business/Starting-your-own-business/Before-you-get-

started/Choosing-your-business-structure/Sole-trader/

e https://www.ato.gov.au/business/registration/work-out-which-reqistrations-you-

need/business-or-company-registrations/#Australianbusinessnumber

e https://www.ato.gov.au/Non-profit/Your-organisation/GST/

Tutor Catch-Ups

DSF runs a Tutor Catch-Up each school holidays to provide Tutors with an opportunity
to discuss current issues, share information about strategies and programs, be
informed of new programs and issues concerning DSF Tutors, share success stories,
and/or brainstorm solutions to problems encountered. As a part of these Tutor Catch-
Ups, a mini workshop or presentation is run that counts towards Tutor’s continuing
professional development and PD hours. DSF Tutors are encouraged to attend
quarterly Tutor Catch-Ups, and it is hoped that all Tutors will be able to attend at least
one Tutor Catch-up per year. In order to ensure DSF caters to the needs of Tutors,
suggestions for professional learning topics and the timing of workshops are

welcomed.

Ongoing Support

The DSF Tutor service has a list of mentor tutors that are able to be contacted by new
and current tutors for support. This may include discussions around program use and
tutoring students, general support in setting up as a new tutor, and opportunities to
observe an experienced tutor ‘in action’. DSF Tutors are also encouraged to contact
the Tutor Management Team should they have queries relating to any aspect of their

role, or wish to discuss DSF referred students.

There is also a private DSF Tutoring Facebook page that has been set up to provide
tutors with a forum in which questions can be posed and answered, valuable
discussions can be generated, and experiences can be shared. The Tutor Team will

provide the Facebook page address to each new tutor once registered.
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Associated Business Interests
Frequently, tutoring is only one aspect of a Tutor's busy professional life. Some DSF
Tutors teach in schools, work in other businesses and sell products (sometimes
associated with literacy acquisition). Whilst Tutors are obviously free to participate in
other professional activities, it is important to keep these separate from the Tutor’s role
with DSF. Essentially any independent business owners should not imply in any way
that the business they run or products they produce are endorsed by DSF. As such,
the DSF logo and specified affiliation to DSF should not be linked to product sales or
activity promotion of any kind (e.g. promotion and presentation of professional learning,
opinions expressed as part of website testimonials, and resource development) as it
has the potential to suggest DSF endorsement of the product or activity. Furthermore,
the DSF logo and specified affiliation to DSF should not be used on any
documentation other than that directly related to the tutoring of DSF referred students
or potential DSF students. Specifically, this should be limited to:

e Student progress reviews and letters to DSF member families

e Forms completed by DSF member families (e.g. student biography, contract)

e Invoices and receipts

DSF understands that Tutors may wish to mention training attended and qualifications
gained through DSF, their years of DSF membership, and/or include an email
signature containing a line that they are a DSF Tutor. This is acceptable, assuming it is
not linked to product sales or activity promotion that is not endorsed by DSF. If in
doubt, please contact DSF for further clarification about the use of the DSF name and

logo.

In instances where a DSF Tutor operates a business that employs or sub-contracts
other tutors and/or teachers, it is absolutely essential that any families contacting the
DSF Tutor who cannot be accommodated by the Tutor are referred back to the DSF

website or Tutor Management Team. Under no circumstances should they be referred

on to another tutor employed or sub-contracted by the DSF Tutor.
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HOW DO PARENTS / INDIVIDUALS ACCESS DSF TUTORS?

In order to access the details of DSF Tutors, parents/individuals join the Foundation as
a Family Member by completing a membership form and paying the annual fee plus a
tutor administration fee (families / individuals are advised that the administration fee
will be refunded to them by way of reduced tutoring costs across the first two sessions).
At the same time as completing their membership, they are required to complete an
online Tutor Request Form. If the family is already a member of DSF, they only need
to complete the online Tutor Request Form. For those parents / individuals that
complete this process online, they are given instant access (via their membership
login) to the online DSF Tutor Register. For those families / individuals that complete a
paper-based membership form, they are added to the website and emailed a
password and login that allows them access to the online DSF Tutor Register. Access
to the online DSF Tutor Register is for a period of approximately four weeks, although
access can be extended or reinstated by notifying DSF. Families/individuals can
search for a Tutor by location and view their online profiles, which provides a

biography about the tutor, their availability and contact detalils.

Parents / individuals contact the selected Tutors (using the contact details provided on
the tutor’s profile) to arrange the time and day of lessons and discuss tutoring needs /
focus, the location of tutoring, and rate of pay. In the event that a DSF Tutor is
contacted by a family, but cannot find an appropriate time to provide tutoring,
please encourage the family to continue contacting possible tutors through the
DSF website. If they indicate that they have tried humerous options and are not
able to find anyone, please encourage them to phone the office and discuss
their specific needs with the DSF Tutor Management Team.

Once a tutoring arrangement has been confirmed, the parent / individual and Tutor

inform DSF of the relationship. At this time, access to the online Tutor Register is

removed.
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DSF Family Membership and Insurance

All members of DSF are required to renew their membership on a financial year basis.
It is essential that Tutors request a copy of each family’s DSF membership card when
they commence tutoring, and when renewed each financial year thereafter. A new
card is issued to all members each financial year with their membership number and
updated expiry date. It is important to note that if a student/family’s membership
lapses, Tutors are no longer covered by either Professional Indemnity or Public
Liability insurance when tutoring that student. DSF Tutor Management staff are able to
check from time to time, when absolutely necessary, however, it is incumbent on the
Tutor to ensure the membership of their tutoring families is current.

Low-cost tutoring for families

In situations where a family is in a state of financial hardship, they may be able to
apply for financial assistance through DSF. DSF has a finite pool of funding to support
families in financial hardship to access low-fee tutoring. Families in such
circumstances are able to apply for a block of ten, fee-reduced tutoring sessions, and
re-apply for additional blocks of fee-reduced tutoring thereafter, should it be

necessary.

In order to apply for financial assistance, families are required to complete an
application form and nominate the fee that they are able to contribute to tutoring each
week. They are also required to provide copies of health care cards/pension cards (if
families have one) and any other supporting documentation, such as Centrelink

statements.

If the application is approved, the families are supported by the DSF Tutor
Management Team to find a suitable tutor. Once a tutor-student relationship has been
established, the family pays the tutor their nominated fee and the tutor invoices DSF
for the remainder of their session rate. For example, if the Tutor charges $70 per
session and the family has indicated they are able to pay $20 per session, the Tutor
then invoices DSF for the difference ($50) per tutoring session that the student has
attended.
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WHAT IS THE PROCESS TO BECOME A DSF TUTOR?

1.

Submit an application
Potential Tutors are required to complete and submit an application form to the
Tutor Management Administrator, via tutormanagement@dsf.net.au and attach all

supporting documentation (i.e. resume, WWCC Card, copies of degrees and

certificates).

Qualifications and Experience
All Tutors registered with DSF are required to:

e Have an appropriate qualification from a recognised tertiary institution

o DSF Specialist Teachers must have a teaching qualification

o DSF Tutors must have a recognised qualification from another relevant
discipline (e.g. Education Assistant, Speech Pathology, Occupational
Therapy etc.)

o Secondary Teachers need to have taught English and/or Maths

e Have a current Working with Children Check (WWCC) and commit to
renewing the WWCC as required by the government

e Have a minimum of two years practical experience or equivalent (e.g. in a
classroom, as a therapist, individual tutoring) T

e Have provided the names and contact details of two professional referees
who can attest to the applicant’s credentials, professionalism and aptitude

e Have a current Tax File Number (TFN) from the ATO

2. Reference Check

On receipt of your completed application, the professional referees of each

applicant will be contacted and the references reviewed.

Initial Interview with the DSF Tutor Manager

If the application and reference checks are acceptable, applicants will then be
required to attend an initial interview with the DSF Tutor Manager and
demonstrate aptitude and suitability against a range of criteria.

' Teachers with less than two years experience may be considered. Their teaching experience will be
evaluated on a case-by-case basis by the DSF Tutor Manager.
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4. Professional Learning (if approved)

If applicants are deemed to be suitable for a position as a DSF Tutor, they are

then required to complete a minimum of five days of training in current research

and high quality, evidence-based programs and strategies recognised as effective
for individuals with learning difficulties and disabilities. Prospective Tutors can
choose the course options from the lists below; ensuring that for Literacy they
include one course from column A and at least one course from Column B; for
Numeracy they include two courses from column A and the remainder from
Column B; to a minimum of five days.

* Please note: Completion of training does not guarantee registration with DSF.

Literacy Pathway

Dyslexia — Defining Sounds~Write (4 days)

features (1 day)

Letters & Sounds (2 days)
+ = 5 DAYS

Understanding Learning

sec: e OPTIONAL COURSES
Difficulties: TO MAKE UP 5 DAYS
A Practical Guide (1 day)
= Talk 4 Writing for Tier 3
or Students (2 x half days)
DSF e-Learning Course = 5 Principles of English

Understanding Learning Spelling (1 day)

Difficulties (1 day) = Word Aware (1 day)

For example:

» Dyslexia - Defining Features + Sounds~Write = 5 days

» Understanding Learning Difficulties: A Practical Guide + Sounds~Write = 5 days

» DSF e-Learning Course Understanding Learning Difficulties + Sounds~Write = 5 days

» Dyslexia - Defining Features + Letters & Sounds + 5 Principles of English Spelling +
Word Aware = 5 days

» Understanding Learning Difficulties: A Practical Guide + Letters & Sounds + Talk 4

Writing for Tier 3 Students + Word Aware = 5 days

You are welcome to contact the DSF Tutor Management Team to discuss
your Literacy pathway choice.
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Numeracy Pathway (for those tutors that will only provide numeracy tuition)

Dyscalculia — Defining Paul Swan workshops
features (1 day)* (half day)
Understanding Learning High Quality Maths
Difficulties: + Instruction (half day) EEE £ DAYS
A Practical Guide (1 day) _—
» A CONTA l:l:. =3
UR MANA u!i 2
0D RTHER
OUR O AK

DSF e-Learning Course
Understanding Learning
Difficulties (1 day)

[ ) 2

*This workshop is compulsory for all prospective tutors interested in numeracy.

For example:

» Dyscalculia - Defining Features + Understanding Learning Difficulties + Paul
Swan workshops + High Quality Maths Instruction = 3 days (+ 2 further days
required)

» Dyscalculia - Defining Features + DSF e-Learning Course Understanding
Learning Difficulties + Pawl Swan workshops + High Quality Maths Instruction
=3 days (+ 2 further days required)

Please contact the DSF Tutor Management Team to discuss further courses
to make up 5 days for the Numeracy pathway.

If prospective tutors have completed training in one of our currently recommended
programs within the last three years, we will consider the provision of credit
towards their five days of training.

Please be aware that the cost of professional learning for the five days of training
is charged at a non-member or Professional member rate. DSF Tutors can only
access the Tutor Membership rate once they have completed the process to
become a DSF Tutor and been formally registered.
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5. Reflection Sheets
Reflection sheets based on the Professional Learning courses attended are
completed and will be reviewed by the DSF Tutor Management Team.

6. Follow-up Session Post Training
Based on the initial interview and reflection sheet findings, applicants may be
required to attend a follow-up session post training with the DSF Tutor Manager to
demonstrate aptitude and suitability against a range of criteria, before a final sign

off is agreed upon.

7. Final Tutor Meeting (if approved)
Once all of the above requirements are completed to a satisfactory level,
prospective tutors will be expected to attend a 1.5 to 2.5 hour ‘Final Tutor Meeting’
with the DSF Tutor Manager, where programming, reporting, assessing, and

invoicing and receipting will be discussed.

The Final Tutor Meeting is typically the final step before being listed on the
Register and is a great opportunity for new Tutors to ask any questions they have.
As part of this meeting, Tutors are provided with a range of forms and templates,

as well as a ‘Tutor Profile’ form that forms the basis of their online tutor profile.
Following payment of membership and receipt of the Tutor's signed insurance

form and tutor profile, the Tutor's name, along with their professional profile, is

entered on the online Tutor Register.
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ONGOING REQUIREMENTS TO MAINTAIN REGISTRATION WITH DSF
Professional Standards

A DSF Tutor is expected to act in a professional, courteous, positive and respectful
manner at all times, as well as maintain a clean, distraction-free environment for
tutoring. It is also expected that students and students’ families act in a courteous and
respectful manner. Additionally, it is anticipated that DSF Tutors will use teaching
programs and approaches that adhere to the research and evidence surrounding high-
quality literacy and numeracy instruction. As the primary means of communication
between DSF and Tutors is via email, it is desirable if Tutors have an up-to-date and
working email address.

Working with Children Check (WWCC)

A WWCC is essential for working as a DSF Tutor. A WWCC expires every three years
and, as part of the re-application process, a new card is issued (with a new notice
number and expiry date). Due to this, DSF requires a copy of the new card for record-
keeping purposes and to ensure all Tutors are cleared to engage in child-related work.
It is the Tutor’s responsibility to ensure they have an up-to-date WWCC card. Further
information regarding the WWCC can be found via the links:

e Factsheet 13 ‘Information for Self-Employed People’

https://workingwithchildren.wa.gov.au/docs/default-source/default-document-

library/factsheet-13-information-for-self-employed-people-2015.pdf

e Factsheet 14 ‘Offences and Penalties for Self-Employed People’

https://workingwithchildren.wa.gov.au/docs/default-source/default-document-

library/factsheet-14-offences-and-penalties-for-self-employed-people-2015.pdf

Please be aware that it is illegal to undertake child-related work if you do not
have a valid WWCC.

Ongoing Professional Learning

Ongoing professional learning is an essential part of developing good practice. As
such, all registered Tutors are required to regularly engage in DSF-approved
professional learning opportunities in order to consolidate and improve their expert
knowledge of literacy acquisition and remedial approaches to teaching. New tutors
are required to complete a minimum of 5 days of professional learning in their
first year. Tutors are thereafter required to complete a minimum of 6 hours of
relevant professional learning per year (financial year) to remain on the register.
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Tutors are able to access professional learning workshops onsite at DSF at a
significantly reduced rate. Professional learning through DSF could be comprised of
two full-day workshops such as Letters and Sounds, or several shorter workshops
such as Working Memory, Word Shark, Reading Comprehension, Voracious
Vocabulary or an Essay Writing workshop. The DSF staff members who present
professional learning workshops are knowledgeable and have practical experience
using the programs and materials presented. Please see our website and Professional
Learning calendar for a full list of available courses https:/dsf.net.au/events.

Consideration may also be given to the recognition of Professional Learning attended
outside of DSF in place of DSF courses, if considered relevant by the DSF Tutor
Manager.

Reporting

In order to monitor student progress and ensure the quality of tutoring services
provided is at a high level, Tutors are required to submit a copy of their student
progress reviews each semester, for any student that has completed five or more
tutoring sessions, to each student’s parents (or directly to the client if the student is an
adult) and to the DSF Tutor Management Team (i.e. Tutor Management Administrator,
tutormanagement@dsf.net.au).

Student Details

To ensure the maintenance of clear and accurate records, Tutors are required to
provide the Tutor Management Team with the names of any new, discontinued or
transferred students on a regular basis. This will often be done through a request for a
current student list each semester. While we realise some Tutors may have continued
with the same students, or not been tutoring any DSF students for an extended period
of time, it is still useful for DSF to have this regularly noted in writing to avoid any
assumptions being made and, subsequently, inaccurate records.

Please be aware that if these requirements are not met, the DSF Tutor
Management Team may be unable to renew your registration. Should you have
any concerns regarding these requirements, all Tutors are encouraged to
contact the DSF Tutor Manager to discuss it further.
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A final note...

Being a DSF Tutor gives teachers and other professionals the chance to work closely
with students who need support. There are many rewards from being a Tutor, the
most important of which is the chance to make a difference in the lives of students who
struggle with literacy and learning.
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DSF CONTACT DETAILS

Phone: (08) 9217 2500
Fax: (08) 9217 2599
Email: support@dsf.net.au
Website: www.dsf.net.au

DSF Staff Member Details

Dyslexia - SPELD Foundation
LITERACY & CLINICAL
SERVICES

* Please address queries regarding tutoring issues to these staff members.

Role

Tutor Manager:

Tutor Management Administrator:

Tutor Matching Administrator:

Tutor Matching Administrator:

Office Manager &
Membership Coordinator:

Professional Learning Coordinator:

Professional Learning Coordinator:

Library Coordinator:

Rev 2019-1, April 2019

Name

Lisa Watts*

Nik Carey*

Nik Carey*

Cath Harris*

Priscilla Kelly

Charlie Grey

Libby Payne

Beth Burton

Email

lisawatts@dsf.net.au

tutormanagement@dsf.net.au

tutoring@dsf.net.au

tutoring@dsf.net.au

priscillakelly@dsf.net.au

pl@dsf.net.au

pl@dsf.net.au

library@dsf.net.au
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USEFUL INFORMATION

Department of Education

151 Royal Street, East Perth, WA 6004

(08) 9264 4111
www.education.wa.edu.au

School of Special Educational Needs: Disability

(08) 9402 6185

http://det.wa.edu.au/oneclassroom/detcms/portal/

https://www.education.wa.edu.au/organisation/contact

Website Links

Information

AUSPELD

Understanding Learning Difficulties
— A Guide for Parents

British Dyslexia Association
International Dyslexia Association
Dyslexia Action

Dyslexia Foundation of New
Zealand

WA Occupational Therapy
Association

Private Speech Pathologists
Association of WA

NAPLAN

NAPLAN Disability Adjustments

Online Literacy and Numeracy
Assessment (OLNA)
OLNA Disability Adjustments

Job Access

Australian Disability Clearinghouse
Independent Living Centre

Rev 2019-1, April 2019

Websites

www.auspeld.org.au

http://uldforparents.com/

www.bdadyslexia.org.uk

www.interdys.org

http://dyslexiaaction.org.uk

www.dyslexiafoundation.org.nz

https://www.waota.com.au/

www.pspawa.com.au

https://www.nap.edu.au/naplan

https://www.nap.edu.au/naplan/school-

support/adjustments-for-students-with-disability

http://wace1516.scsa.wa.edu.au/assessment/olna

http://wace1516.scsa.wa.edu.au/assessment/olna/

disability-adjustments

https://www.jobaccess.qgov.au/people-with-
disabilit
https://www.adcet.edu.au/learning-disability/

https://ilc.com.au/
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APPENDIX A - Selecting a successful intervention (from DSF Parent Guide)

Understanding Learning Difficultles - A guide for parants

Selecting a successful
intervention program

For students with leamning disabilities, extra support and remediation targeting their specific ameas of need are
often required o ensure they have the bast chance of developing appropriate skills. This may oocurthrough in-
school support of in the form of individual tutoring by a specialized teacher or a trained parent outside of schoal
tima or through in-school support. There are many intervention programs available for teachers and tutors to
uze, some of which are produced commercially and others that are freely available an the intermet. it isimportant
to note that the cost of the program does not necessarily determine the effectiveness. The following oiteria are
associated with programs most likely to achisve successful outcomes.

Evidence-based It is impertant that the program is based on current research evidence
and that its effectiveness is supported by independent reviews {ie not
evaluated solsly by the program manufacturer). Structured synthetic phonics
{55F) programs are considered to be evidence-basad because very strong
independant research collected worldwide shows that 55P programs provide
the best opportunity to produce significant literacy improvement.

Explicit and direct Content is taught clearty and directly, notin an embedded or implicit manner.
instructional methods Explicit instruction directs student attention towards specific leaming in 2
highky structured environment

Incorporates dual coding ~ Programs that involve concurrent visuzland verbal encoding, referred to
as du coding, zid retention and recall of information, as the leamer creates
multiple retrieval routes to the same information.

Cumulative sequence Buitds on what has al=ady been learned and previous learning receives further
practice.

Sequential & prescribed sequence of leaming targets presented insmall steps.

Repetitive Regular systematic review of concepts and over-learing to ensure learming i

retained in long term memory.

Systematic Concepts and skills are taught in a step-be-step manner Forexample, ina
structured synthetic phonics progam, a complete set of phoneme-grapheme
refationships are taught sequentially, cumulatvely and systematically.

Appropriate pace It iz impartant to introduce concepts and skills in small steps but ata
reasonahle pace: Each component is mught on its own with ample opportunity

for practice. In subsequent sessions {preferably daily] - previous lsaming
is reviewed, new concepts and skills zre taught, and ~again - ampla

opportunity for practice is provided.
Cover all areas of For example, possibla areas for fiteracy remediation include: instruction
instruction needed tangeting phonemic awareness, phonics, decoding, fluency, comprehension,

speiling, grammar, sentence structure, and vosbulary,

Assessment Regular ongoing assessments of conoapts taught to ensure the student i
provided with instruction, resources-and activities at the right level
Further explanation and esampies of structured synthetic phonics programs can be found in Appendix 3.

binderstandng L=srning Difficulties | I1
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Beware of snake oil salesmen and spin doctors

Unfortunately, there are many individualks and organisations that make misleading statements regarding the nature
of learning disabilities and/or appropriate interventions to remediate these dizabiities. It & important to be wary
of claims that a leaming disabilfty can be remediated following a brief, 10-week treatment, or that reading-based
learning disabilities are a visual problem. With appropriate intervention, most indniduals with learning disabilities
will make gains in their academic skills. However, this will almost always require a considerable period of intensive
remediation targeting their particular area’s of weakness,

Can intervention ‘cure’ a learning disability?

Essentially, a speciic learning disability is, by definition, a persistent and enduring difficulty in a particular academic
domain that will remain with a person throughout their [fe. There are no magic cures or simple solutions that have
been identified or that can be purchased. However it i certainly the case that the impact of the leaming disability
can be reduced significanthy through the provision of effective intervention (ideally introduced at an early age) and
appropriate accommodations. With effective support, individuals with learning disabiities can achieve at extremely
high levels in their chosen field. They may hawve to work harder and persist longer than their peers but they should
not view their l=aming disability as a barrier to success,

Ower time, effective compensatory strategies are often developed and, as a result, the visible signs of a learning
disability can become less obvious. These frequently reappear when the individual is performing more complex
tasks; becomes tired or anxious; or, is working under difficult conditions (eg. timed examinations).

Unfortunately, there are times when organisations, or individuals, promote a particular program, aid or service
and claim that it has the potential to cure or prevent leaming disabilities and other developmental disorders. The
reality is that if a product 'cures”a learning disability, then the person almost certainly didn't have the leaming
disability to start with.

The promotion of these praducts is often accompanied by clever marketing, making them appear very attractive
to parents and teachers. It is important to be very wary of any product, aid or service that is promoted through:

Testimeonials (individual ‘stories’) about the remarkable outcomes achieved. These are selected to encourage
sales and the unsuccessful outcomes are rarely publicised. For every one success story there may be nine
failures. It is also difficult to tell exactly what is being measured and how an individual may have performed if
the same amount of time was spent on an alternative program.

Claims relating to Neurosdence or the capadity of the product to ‘change an individual's brain! All learning
essentially changes the brain, whether it's leaming how to ride a bicyde or use the remote control. Producing
colourful pictures of developing neurclogical pathways is not evidence that the product ‘wiorks! There is

no available evidence for any product or program currently on the market to suggest that the so-zlled
‘meurclogical benefits” of the program will increase an individual's academic capacity.

Research conducted “in-house’ suggesting significant academic improvemnent but not backed up by
independent research evidence. It is important that there is independent evidence that either supports the
claims relating to academic achievement directly or that supports the underlying approach (2.g. structured,
systematic phonics). If daims are being made that a particular product will significantly improve specific
academic cutcomes there should be some available inde pendent evidence to support these claims.

Claims of a flow-on effect. This relates to products (e.g. exercise regimes, nutritional supplements, repetitive
computer-based activities) that do not specifically target the area of weakness but claim that by participating in the
advertised regima, academic results will improve. There is no available evidence to conclusively support these daims.

11
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V Understanding Learming Difficulties - A guide for parents

What does the research tell us about different interventions?

Thereare a vast number of programs, products and resources available for both teachers and parents to select
from for intervention purposes. 5eme of the more popular approaches and products have been reviewed by
university-based research teams® to determine their value for indnsduals with leaming difficulties and disahilities.
Their findings and recommendations are summarised in the following table.

The decision te recommend or not recommend particular programs has been based on the current
evidence available linking particular programs and instructional approaches to improved results in
specific academic areas, Research strongly suggests that interventions for leaming disorders should target the
component skills of reading; spelling, mathematics and writing — not other areas of functioning. They should
glso be cost effective. It is possible that some of the findings may change a= additional research is completed
and published.

The idea that individuals have unique learning styles has been a popular theory for many decades. However,
there is little evidence to indicate that individuals have an innate preference for receiving new information via

8 particular sense (e.0,, visual, suditory, or kinsestheticl. Another instructional approach that has maintained
popularity iz that of *multi-sensory” learning. Whilst providing information to childran in various formats is likety
10 be benefoal “multi-sensory” teaching approaches are not well validated in curent research.

The first two sections of the table rlate to Direct Instruction programs and Structured Synthetic Phonics
programe Thers e & great many programs and resources that can be viswed as falling under these teo
headings.and only a small number of examples have been indluded in the table.

Direct Instruction (D) refers 1o 3 rigorously developed, fast-paced approach that is designed to teach individuals
new skills in a step-by-step maniner by instructors using a carefully designed script. Participants receive
immediate feedback and are expected to achieve mastery of each skill before progressing to the neut level. The
research evidence available suggests that Ol programs are frequently found t be amongst the maost successful
intervention approaches available.

Structured Synthetic Phonics (55F) programs are designed to teach children the predictable relationships
between the sounds of speech [phonemes) and the alphabet kettors (graphemes) we use in written language.
Essentially, when a child leams to read using synthetic phonics they leamn to link letters to speech soundz and
then blend (synthesise) these sounds together to read words. Analytic phonics programs typically introduce
whole words and initial sounds only - antidpating that children will indwce the other letter-sound relationships.
In: synthetic phonics programs the sound-letter relationships are taught in 2 predetermined sequence using a
systematic and explict approach. Children are taught to read and spelf accurstely and fluently beginning with
simple words like at, in and pin befose progressing bo words comprising more complex spelling patterns such as
light, strange and production. There is a wealth of research evidence available documenting the success of 55P
programs as both & whole dlass approach to literacy instruction and as an intervention (delivered individually or
in small groups). For more information on structured synthetic phonics programs see Appendices 3 and 4

__ _mm_ﬂ

Direct Instruction T Strong research evidence from  Low/Modemte
CIME eXam = 5pEF|-Ing rrdgpendentsntiﬂrrd'mtmg {Depends on the
iy Mestery, © Maths across most academic arsas g £ Femc
Reading Mastery, hen dal L oith & Your Child 1o Read
Elementary Maths " Language i the dipctions giventnﬂ!e’ in 100 Easy Lessons
Mastery, DISTAR - = J is low / othiers are

Writing instructor must be followed
programs, Teach Your & ; Mod)
Child to Read in 100 Eaty 4 pres ).
Eacy Lessons)

==

Understandsng Learmng Oifficubiess | I
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Low/Modermte o

Structured Synthetic = Reading
Phonics Spelling
Some examples:
Intervention:
Sounds-White, MultiLit,
MiniLit, Macgiit,
Phonic Books UK
Whole Class:
Soumnds-Write, Letters
and Sounds, PreLit, PLD
Literacy and Learning,
Little Learnars Love
Literacy, Phonics Books
LK, NoMonsense
Phonics Skills, kolly
Phanics, Read Write inc.
Reading Recovery = Reading
Leveflad Literacy ¢ Reading
Intervention
{Fountas and Pinnell)
Behavioural Reading
Optometry = 'Wiiting
« Miptor skills
= Attention
Arrowsmith ¢ Academics
* Memory
Mitar Skills
: Speech and
Language
Reasoning
ﬂ R e 5 SomeSuppork
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Very strong independent
research evidence worldwide
that shows programs based
upon Structured Synthetic
Fhonics provides the best
opportunity ta produce
significant improvemsnis in
childrens’ fiteracy skills that are
maintzined long-term. Needs
to be delivered by a skillad
practitionar with fdelin:

Independent research has
produced inconsstent results
and while some students make
gains, it is typically those with
mild reading difficulties. These
children may have made more
PIrogress Using 3 more cost-
effective alternative program,
Overall Fttle evidence to
support it effectivensssin
remediating significant mading
difficulties, particularly when
there i evidenoe of phonologica!
processing weaknesses,

Limited independeant research
to suppaort the programs
effectveness in remediating
reading difficulties.

There is no sclentihc evidence
1o support the use of eye
exercises or visien therapy

to direcily or indirectly treat
leaming disabilities.

Mo independent research
evidence available ta support
claims that the Amowsmith
exercises — designed to improve
neuroplasticity - improve
academic skifls-or remediate
learning difficulties.

High

High
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e e

Brain Gym

Cellfield

Fast ForWord
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5

0 Concentration
and focus

* Memory
2  Academics
co-ordination
¢ Relztionships
1 Self-responsibifity
¢ Drganisation skilks

Literacy skills
Language

© - Artention
Warking Memory
Executive
Fumction
Processing

& Working Memory

o Attention

& Reading
Comprehension

¢ Mathematics

Language

Memory
Attention

¢ Sequencing

Soma Snpork

Supporting studses are
methodologically fizwed

and provide no explanation
of how the exercises bring
about improvements, Overall,
there is no good-quality, peer
reviewed research evidence to
support the claims made for
the effectiveness of BrainGym
in improving academic
performance;

There is some debats about

the theoratical underpinnings
af the program and only
nminde-pmdwrtstudf has
investigated its effectiveness.
Therefore, dus to 3 lack of
research evidence, itz potential
to remediate deficits associated
weith leaming dizabilities cannot
be commentad on.

Although the program has

been found in some shedies to
show improvements on tasks
smmilar to those taught, there has
been limited evidence that the
benshts generslEe to academic
leaming {e.g. reading, writing,
maths) orare mainEined over
long periods. Positive results
appearto be inconsistent within
and across studies. Ongaing
research s occuring but the
cumment cost {veny high) attached
to delivery makes it difficult to
recommend.

Although some studses show
benehts from the FPV program,
these are no greater than
those of other comparative,
ko= expensive, intervention
programs and do not appear to
be maintained in the long-term.

Low/Moderste

{depends on
intensity of

delrvery)

High [depands
o intensity of.
delivery)

High X

High X

Linderstanding Leamang Difficulnes | I5
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Coloured Glasses and Reading

Overlays
Davis Dyslexia Reading
Writing
Maths
. Attenthon
Exercise-based Academic skifls
Programs Maitar skills
(Example: DORE/DDAT Social skills
program)
Lexia Reading . Pre-reading skills
! Reading
¢ Spaliing
Language
(wocabulary,
comprehension)
Lumosity = Memory
o Attentihon
i EP'EE'E'
% Flexibiliry
= Problem solving
ummd 5 SomoSupport
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Limited evidence for the
effectiveness of coloured glasses
and averlays as an intervention
for reading difficultes.
independent research shows no
conclusive pattern of results and
is also no obiective scientific
evidence to support the
existence of Scotopic Sensithaty
Syndrome, also known as Iden
Syndrome,

Moderate/High ffor X
glasses)

Limited independant research
evidenceevaluating the
program and its claims.
Owerall there is a lack of
thearetical and high quality
research evidence to support
the program’s effectiveness.

Cost unkniown X

No scientific research that
exercise programs will result
in improvement in reading or
other acadamic or social skifls.
There i also noevidence that
such programs are effective
treatments for ADHD or
Azperger’s syndrome

Moderate/High X

Several studies supporting the
effectiveness of the older version
of Lexia Reading.
However, no studies have been
conducted to date on the newer
version (Lexia CoreS), the Lexia
for Oider Students and Lexa

Moderate/High 5

Inconsistent research evidence Moderate X
to support the program's

effectiveness in improving

targeted outoomes.

To date there ame no stisdies

investigating its effectivensss in

improving outcomes for those

with learning dizabilities.
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' Understanding Learning Difficulties - A guide for parents

s

Tomatis Method for n Like other sound-based Moderate/High
Auditory Retraining Emononal therapies and listening
difficulties programs, there is no
convincing independent

© Communication  ayidence to show that it is
~ Psychomotor more effective than the control

skills groups.
* Foreign language
learning
Orton-Gillingham * Reading The program incorporates Moderate/High S
+ Spelling several evidence-based
princples, including a focus on
language-literacy links and the
teaching of systematic synthetic

studies to validate the use of

Language, Learning = Reading At the date of publication, Low X
and Literacy (L3) + Spelling there were no research studies
evaluating the effectiveness of L3.
Critiques of L3 have found that
the program doss not teach the
five components of early literacy
explicitly and systematically.

Dyslexie Font * Reading Research indicates that any Low S
benefits seen when using the
font were related to the spacing
between letters rather than their
shape. Wider spacing between
letters may be helpful for
struggling readers, but children
still need to be able to read 2
variety of different fonts.

n Recomenandod S SomeSupport

iNote: X inacatos that cuTontty there 's not sucosnt in o imp adamic % ocommend this pragram of appeasch
*Dawson, G., & D'Souza, 5. Bataviousal Intarventions 10 Romediate Laaming Dtsordars: A tachnical report (20154, Cantro for Brain Resaarch and

School of Prychology, The University of Auckiand / Macquario University Spectal Education Contra brofings - locitod at

http, C_Bricings_AcChve/S006455

Bowen, ., & Snaw, P, Making sonsa of inarvontions for childrn with devaiopmental disoners: A guido for parents and profssionals (2017)

Notkson L & Howel, 5. A TG U0 of tha L3 aarty yaars Biaracy program (201 5). LDW Bulotn, 4777) 812
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APPENDIX B — Examples of High-Quality, Evidence-Based Phonics Programs

Dysiggia - SFELD Fomndaum
LITERRDY ARDCLINCAL SERVICES:

Examples of High Quality,
Evidence-Based Phonics
Programs and Resources

Reading and spelling are reversible processes and need to be sxplictly taught together through the use of 2
structured and systematic phonics program. There are a number of programs available for use by tutors, teachers
and parents that cater for the literacy needs of individuals from pre-school through to adulthood.

Some examples of structured and systematic evidence-based programs for use by trained teachers, tutors,
or parents who have undergone training courses appear below:

{DSF provides training in many of these programs)

Sounds-Write - an evidence-basad linguistic phonics program utilising a highly successful approach to the
teaching of reading, spelling, and writing. 1t is aimed primarily at children in Pre-primary to Year 3, &s 2 whole-
school approach to teaching literacy and as an intervention program for midde to upper primary students
and secondary students. 1t is also an excellent phonics program for adults,

Phonies Books UK including the Dandebon, Totem, Magic Belt, Alba, Rescus, Tabisman 2nd Moon Dog series and
Talisman Readers) —decodable readers which follow the Sounds-Wnite teaching sequence and are accompanied
by a range of carefully developed student workbooks. Highly recommended for use with any structured synthetic
phanics program or a5 a stand-alone program (availzble at both the OSF Library and in the D5F bookstare).

Multilit Reading Tutor Program, MacgLit, Word Attack Skills Extension Program, MiniLit Early
Intervention Program, Prelit Early Literacy Preparation and Initialit-Foundation — very structured and
explicit remedial programs developed by Macquarie University, which aim to address the needs of children
with reading difficulties. The programs range in use from pre-school children prior to school entry (InitiaLit
and Prelit), Foundation to struggling Year 2 students {MiniLit) and from Year 2 students to adults (MultiLit RTR,
Macglit amd Word Attack)

Letters and Sounds - designed as a whole-school approach to teaching literacy for studants from Foundation
to Year 3, but can be used effectively with any age group as a program for small group or one-to-one
remediation. This program is supported by a range of free online resources and commerdally available games:

PLD Literacy and Leamning - designed as a whole-school approach from Kindergarten or Foundation to
Year 3, but can be implementad within individual dassrooms and for small group intervention,

Mo Nonsense Phonics Skills — this program provides a logical step-by-step approach to teaching reading,
spelling, handwriting and language comprehension. It guides the student and the teacher through a series of
carefully designed systematic phonics routines to assist students with the development of strong literacy skifls.

Little Learners Love Literacy - a systematic early literacy program which focuses on explicitly teaching
phonemic awareness znd phoneme-grapheme relationships. A range of supporting resources is available,
based around the character of Milo, including decodable readers, games, activities and iPad apps.

Jolly Phonics and Jolly Grammar — a multi-sensory synthetic phonics program, which indudes activities
and games for reading and spelling in addition to the main teaching content. It is aimed at children

from Kindergarten to Year 3, and covers 42 letter sounds, common and alternative speliing patterns and
grammatical coneepis.
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Alpha to Omega - a structured phonics-based course, with detailed lesson plans and printsble worksheets and
resources foreach stage. Alpha to Omega are the basis of the WordShark computer program, and both @n be used as
part of a comprehensive remedial approach.

WordShark — focuses on the development of both reading and spelling skills using games involving phonics, onset and
rime, homophones, spelling rules, comman letter pattems, visual and auditory patterns and other aspects of literacy.

It includes a course suitable for s=condary school students, a sequence that follows Letters and Soeunds, high frequancy
words, an alphabet and dictionary skills course, and a range of everyday vocabulary lists juseful for EALL It s suitable for
home and school use.

Reading Freedom - a systematic phonics-based approach to the teaching of reading and spelling, which aims to equip

students with effective literacy shills It is especiafly useful for students with reading difficulties, and is intended for use
in the middle primary through to lower secondary years

Read, Write Inc. Fresh Start - 2 synthetic phonics ‘catch-up” program aimed at students in Years 5, 6 and 7. As wel as
modules spedfically trgeting phonics knowledge, the program indudes applied reading activities, comprehension
guestions, grammar and writing activites.

Reading Mastery — 3 complete basal reading program that uses the Direct Instruction method to help children jor older
studenis) master essential decoding and comprehension skifls. Each 30-45 minute lesson incudes seven to nine short

activities focusing on a range of skifls induding phonemic awarensss, letter-sound cormespondence, word recognition,
woczbulary, luency and comprehension.

Spelling Mastery - is a six-level Direct Instructions program that teaches students dependable spelling skills utilising
phonemic awareness, word recognition and morphemic awareness.

Corrective Reading - a direct mstruction remedial reading series that provides explict, step-by-step lessons focused
on teaching deceding and comprehension skills.

The Writing Road te Reading — a comprehensive language program which covers phonemic awareness, systematic
phonics, high-frequency voecabulary, word meanings and usage, waord parts, grammar, composition, [feracy
appreciation, text structure, fluency, listening and reading comprehension.

Resources to support the teaching of phonics

Reading Doctor - Apps for teaching kids to read and spell - this series of interactive and effective Android, Macand
Windows-based apps teach children the essential skills of blending and segmenting, single letter sounds, letter-sound
pattarns and sight word recognition.

Phonics Handbook [Tom Nicholson) - this book takes a phonclogical approach and is set cut in the form of lesson
plans designed to be used instanthy, requiring no preparation. The lesson plans include every phonics skill from basic
alphabet sounds to biends, digraphs, and sylzble division, a5 well as diagnostic assessments of phonemic awareness,
decoding skills, invented spefling; and writing.

The Complete Phonic Handbook [Diana Hope) - this book contains colour-coded phonic word lists organised
soconding to kevel of complexity and also includes activity suggestions. It is 2 useful guide for tutors to work through
systematically with students.

Sound Check 1 and Sound Check 2 - these resource bocks contain activities to practise the blending of sounds to
form words. There are phonemic awareness warm-ups and worksheats which encourage the application of letter-sound

knowledge.
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Messy Learning Program — this multi-sensory computer program begins with the sarfiest alphabet sounds
and goes to an advanced level (164 Each lesson follows a structured, phonic approach supported by
hundreds of printable card games, activity sheets, mnemaonics, reading and spelling assessments, storybooks
and animated computer games to reinforce the nides and strategies for each teaching point.

Spelfabet materials [Alison Clarke] - the Spelfabet website {wwwispelfabet. comizu) contains a range of
downloadakble spelling resources which ane consistent with explicit, systematic synthetic phonics teaching.

Phonics Activity Pack (DSF) - this is an ideal resource for phonics-based intervention at any level. It indudes
a small magnetic whiteboard with a full set of 72 magnetic alphabet letters, digraphs, trigraphs, and vowel
teams. Use the letter tiles to azsist with a phonemic approach to spelling and to encourage the blending of
sounds and segmenting of words. It also encourages reluctant writers to have a go at spelling.

trugs {Teach Reading Using Games] - these phanic reading card games provide enjoyable opportunities to
practise reading accurately and fluently,

SPELD SA Phonic Books - these decodable readers are free to downboad from the SPELD S8 website
{wwrwspeld-sa org.aufphonic-books himi}. The books are grouped in order of complexity and are based on
the sequence of sounds introduced in the Jolly Phonics program. There are curently 201 books and 151
worksheets to accompany these books.

Parent-friendly resources that do not require specialist training

These resources can be useful as a supplement to 3 well-delivered phonics program; however, it should be noted
that they are not all stand-alone programs that will teach children how to read and spell - particutarly i they are
having difficulty scquiring these skills

Beat Dyslexia - a step-by-step multi-sensory literacy program for children with dyslexia, beginning with
single letter-sound finks and continuing through to blends, digraphs, short and long vowels, and complex
spalling patterns. Each Beat Dyslexia book contains photocopiable activities, reading and spelling cards,
teacher’s notes and an audio (D,

Toe by Toe: A Highly Structured Reading Manual for Teachers & Parents — 2 highly scripted, easy to
follow program that teaches students phoneme-grapheme relationships in 2 sequential structured manner.
Thee program teaches students to read polysyllabic words, uses repetition and nonsense words decoding
throughout the program throvgh syliabis division,

Teach Your Child to Read in 100 Easy Lessons - in 20 minutes a day, this step-by-step program introduces
children to the reading process. Allows parents to work on a one-on-cne basks with children in need of
strusctured assistanice.

ABC Reading Eggs — this visually appealing computer program supports literacy development through
phonics-based games. There are 120 lessons suitable for children aged 4 to 7.

Please note tat this list is not exitaustive. Page 27 of the Understanding Leariing Dificulties booklet provides
criteria for evaluating whether a program is likely to be successful and this information can be used to assist in
choosing a high quality, evidence-hased phonics Program.
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APPENDIX C - Structured Synthetic Phonics: A Guide for Teachers and
Parents

Dysiania - SPELD Fomdailon
LETERRDY AND CLINICAL SERWICES

Structured Synthetic Phonics:
A Guide for Teachers and Parents

Learning to read is essentislly learning 3 cod=. The lettars we use are simply symbols or written code for the
speech sounds of English. Learming about the relationship between the letters of the zlphabet and the speech
sounids they represent allows us to “track the code” and leam to both read [decode) and spefl {encode).

Synthetic Phonics is 3 way of teaching children to read. It has been identified both here and overseas as the most
successful approach to the teaching of reeding and speling. The'synthetic’ component reflects the practice of
‘synthesising; of blending together. The 'phonic’ part reflects the process of linking individual speech sounds

iphonemes) to written symbols {graphemes). Ezsentially, when a child kearmns to read using Synthetic Phonics thay
learn to link letters to speech sounds and then blend these sounds together to read words. They also learm to
separate {segment) words into their constituent sounds and link these sounds to lettars in order to spell them.

The term “Synthetic Phonics"began to be widely used after the publication of a study carried out in
Clackmannanshire, in Sootland. Researchers from St Andrew’s University found that one method of learing to

read produced much better results than the other methods they locked at. This method was clled Synthetic

Phionics This success has since been replicated in numerous studies world-wide.

Why is it important to focus on the sounds?

It iz importzant to know bath the sounds and the letter names when learning to read. Those children who know
maost of the lenter names and their comesponding sounds by the end of pre-primany are far more likely to do weil
in literacy-based tasks (reading, spelling, written expression} throughout their schooling than those students who
know very few.

When we say the alphabet we tend to use fetter names — Ay, Bee, Cee etc When we read or spell a word (decode
or encodel] it is important to know the speech sound that the letters are representing, for example the speech
sounds /&, /a/, At/ biend together to make the word “oat”- not /Ces/, M/, Teal,

Which sounds should children learn?

It ts genemly agreed that there are about 44 sounds that make up words in the English language. Given that there
are oaly 26 letters in the alphabet we need to combine some letters to represent the remaining speech sounds.

I a number of cases, two letters (or sometimes threa) are put together to represent a spedfic sound, such as's'and a
'h representing the /shy' sound {as in ship} or't) 'Cand " representing the /ch/ sound (as in match). When two lstters
are used to represent a spechic sound it is called & digraph Viowel sounds are particularly importantas there is 3
wvonwe! sound in every syllzble of spoken English. Of the 44 speech sounds in English, 19 are vows! soundz.

What does Synthetic Phonics actually mean?

In 3 programme using 3 synthetic phonics approach, children start by leaming abouwt the sounds within spoken
words, They meed to be able to: hear that sentences are made up of words; that some words rhyme; that some
words start (or finish) with the same sound; and, that words are made of speech sounds that are blended
{synthesised) together. As part of leaming about the different sounds we use to make words, children should be
taught about the letter {or letters) we wse to write the scund down. For exampbe, if children are leaming about
the /5f sound through matching games, rhyming, alliteration (the slimy, slithery snake slid slowly somewhere
special} and other oral language activities, it is important to explicitly ink the sound with the letter we use to
write the sound down.
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When introdudng the letterwe use to write the /s/ sound down 2 teacher might write or display the letter

's"and say "we use this [tter to write down the /s sound. The name of this letter is "essT Children learn letter
representations for each of the 44 sounds of English. When they se= aletter or digraph they should be able tos3y
its sound. They then learn to biend {put together) these sounds to make words. Once they @n do this they are
reading words.

There are numernous "Synthetic Phonic’ progemmes available and they all have mare or less the same set of
sounds. There are a few smzll diferences. Each programme has its own oeder for introducing the sounds, but
evidence suggests that 2s long as all the sounds are covered, the order doesa't seem to matter. Generally
programmes introduce commonly used consonants and short vowel sounds first, followed by long vowels,
digraphs, adjacent consonants and r-controlied vowel sounds (such as ferf and for/). Children learn one way

of writing down each of the sounds and are then gradually introduced to spelling alternatives for each af the
sounds. Sometimes they are still isaming sbout the more com plex spelling altematives in upper primary or even
secondary school. For example, we first leam that the /sf sound is written down using the letter's'{as in sun). Later
we learn that we can write the /s/ sound wsing the better '’ (as in city) or 'sc’{as in sdence), and later still we leam
that we can write down the /5 sound using the letters ‘ps'{as in psychic) or st as in listen).

What material should children learning to read be given?

One of the most important principles of Synthetic Phonics is that 2 child showld never be asked to read
something that is too difficult for them, or that they do not have the skills to read. Within the first few sessions of
synthetic phonics children should be able to read words made up of the sound / letter relationships they have
learnt. For emample, if the first six letters of 2 structured synthetic progamme are's, 5, 't 'm) a'and 'p] children

can read it, at, mat, sat, sit, pit, tip, tap, pat etc. Start with small regular words. Regular words are words where the
sound / ketter relationships are the ones the child has been taught These small reqular words are often referred 1o
a5 'ovc weords. The term ‘owc’ means consonant, vowel, consonant - words like cat, dog, leg, pin, bus. Once children
can read these they then move on to reading longer words, [ike cobweb, and words with digraphs, like ship.

Why is there a problem with more advanced reading material?

If a child is asked to read something containing words that are too difficult for them they start to simphy quess
the words. They use the pictures on the page or the first one or two letters and this becomes their reading
strategy. it might work for the first year or two but it is not an effective reading strategy in the long term. It
can become very frustrating, and the child begins to believe that reading is too difficult for them, Strang
fluent readers become very proficient at decoding words very quickly. They do not rely on pictures, context or
guessing as their primary strategy.

What books are suitable?

It iz important to read books based on Synthetic Phonics. That is, the books should be linked to the same
sequence of sound / letter relationships that the teacher is using in the classroom. initially the books may only
include & letters ifor example s, T, 't, 'm 'a"and 'p} plus one or two high frequency words (for esxample, ] 'was. As
the child develops a greater knowledae of the sound / letter relationships the books he or she reads will include
these new letters and digraphs. Once they know their sounds, your child can have a go at reading any small
regularwords in books when they are practising their reading.

There are many symthetic phonics reading senes. Two examples of recommended series include: The Phonic Book
Series {including Dandefion, Magic Belt, Totem_ Rescue Alba, Talisman and Moon Dogl and the Little Leamers
Love Literacy series. Both of these series follow a very structured, systematic introduction of new sounds and
lettars, in reading books that are both appealing and entertaining.
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How quickly should children progress through a synthetic

phonics programme?

Children should be introduced to new concepts gradually and their knowledge built up a st=p at a time. However
the whole point of leaming the sounds is to use them to read and write, so they need to be covered quite quickhy.
Most children are able to leamn the sounds at the rate of three oreven four a week. it ks anticipated that students
will be introduced to a structured synthetic phonics program in pre-primary and be able to read and write simple
sentences by the end of the year.

What should I do if a child cannot learn the sounds that quickly?

Some children do take longer than others. 1t is no use trying to tesch new sounds if they are unable to master the
ones they have alrsady been introduced to. Revisit the sound / letter (phoneme / grapheme) relationships the
child does know and then add new sounds gradually, at a pace that he or she can cops with.

It is important to remember that English iz not a completely regular language. Thers are well over 600,000 words
in the Cwford English Dictionary and the majority of these have been taken directly from other languages Latin,
French, Greek, to name a few. Although they hawve been absorbed into English, the words have retained much of
their original spefling. This is why English takes so much longer to leam than many other alphabetic lenguages
and explains why there are so many speliing alternatives for some of the speech sounds. It simpartant ta
remember that it is not, however, a completely imegular language, and it is far easier to l=arm and recognise the
patterns that are there, than it is to try and remember every word individually

Is it just for reading?

& Synthetic Phonics approach should also benefit spelling and writing. As well as putting together the sounds to
read words, the children should be taught to listen for the sounds in words so that they can spell them. If they can
hear the sounds in a word and know the letter/s that we use to write down the sounds, then they @n have a go
at writing the word,

Does this mean children taught using a synthetic phonics approach
will spell phonetically?

As with reading, children need to build up their knowiedge of spelling grduatly. To begin with, they will have leamt
one way of writing 2 sound, so for example the sound /ee/ is learnt as two ‘s’ letters. Chidren just starting out wil
write the ‘e="spelling whenever they hear the feef sound, for enample they might write =et’instead of 'sat!

#s the other alternatives are introduced to the children, and they develop a knowiledge of word families, their
spelling will improve. Also as children read more, and see the words in their reading, they begin to leam and
recognise which way words are spelt.

Why is this approach more successful?

Children taught by Synthetic Phonics are being taught the code by which reading and writing work: This
means they are being given the tools they will need to become independent readers and writers. If they do not
understand how words are put together, and hew to go about breaking the code sa they can read a word, any
unknown word is & mystery.

They might be able to think it looks like another word they know (ithough this is quite 3 complicated thought
process that small children find wery difficult, and of course they might be totally wrong). They might be able to
guess the meaning of the word from the context of the other words about it, but they have no way of decoding
the word if they do not have this phonic knowledge. Good readers rarely guess using context clues, poor readers
try to guess from the context {or pictures) frequently. Good readers don't need to rely as much on context clues
be@use their decoding skilks are so strong.
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Guessing from context is freguently unsuccesshul_time consuming and reduces fluency. It has been estimated
that only one out of every four words within 2 passage @n be predicted using context cues and that onky about
10% of content words can be predicted using this stategy - genemlly students need to be able to decode thess
words in order to make sense of what they are reading.

Poor readers also tend to rely on initial consonant cues, guessing the word on the basis of the Arst one or
two letters.

Will synthetic phonics help children who have a specific learning
disorder or are having trouble learning to read?

Chifdren find it dificuit to leam to read for s number of reasans. For the majority of children a structured
programme that includes systematic synthetic phonics and the concurrent use of visusl and verbal strategies

to teach new concepts and skills will prove successhul. Some children do, however, have an inherent processing
difficulty {often phonological in nature) that results in them finding learning to read and spell extremely difficule.
They may have poor memary skifls, making it difficult for them to emember what they are taught They may
have great difficulty segmenting words into indaiduz| speech sounds, making it dificult to link phonemss
{speach sounds) to graphemes (letters). These children will ind it dificult whatever method iz used. Synthetic
Phiznics, ught in & systematic and way, is the approach most fikely to resuft in successiul outcomes.

Children with a spacific leszming disorder with impairment in reading stand out as their reading ability does not
match with their abilities in other ways. Reading can be a slow and frustrating joumey but beause the system s
logical and goes forward step by step they are usuaily successful using 3 Symthetic Phonics approach.

Good Readers and Synthetic Phonics.

Synthetic phonics instruction is partiodarly benefcial for children at risk of lzaming diffioulties or whoars
suspected of having a leaming disability.

However, research also demonstrates that all childrem benefit from phonics instruction, learning to read and write
at a faster rate than they would without phonics. It is also the case that some children, who have been taught to
read using other methods, seem at first to be making good progress but then seem to stumble. Frequently, these
children have relied on visual-memorny strategies and to begin with they leam the words quickly by memaorising
them as whole words. As they progress though, the number of words they need to know increases, and
ewentually they slow down {usually around Year 2 or 3). They then find it difffcult to move forward. These chifdren
have to be taught the code if they are to continue to make good progress with their reading, and cope with mone
difficult words.

Thaose children relying on visual memory strategies to read can be identfied using a nonsense word test.
MNonsense words are "made up”™ words, for example ‘zam Because these words are invented, the child will not
have seen them befor and in onder to read them he/she will have to decode them. There are two nonsense word
tests available to downlozd from The Reading Reform Website (wwnworrf.onguuk). if children struagle to complete
& nonsense word test, then teaching them the principles of Synthetic Phonics will assist them to continue to be
good readers and make good progress. Using nonsense words is a good way to help these children break the
visua| memorising strategy.

Is it ever too late to teach Synthetic Phonics?

Whether it is a child or adult who wants to leamn to read the information they need to know and the process

they need to go through is sxactly the same. Obviously, the approach taken with younger and oider leamers
is different. Many children miake dramatic gains in reading ability and confidence when taught by Synthetic

Phiznics, having struggled for years with other methods
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Recommended Reading:

The Effects of Synthetic Phonics Teaching On Reading and Spefiing Attainment: A Longitudinal Study by Joycs
Watson and Rhona Jonston - Department of Psychology University of Hull, S5chool of Psycholegy, 5t Andrew's
Liniversity, Publizhed by the Scottish Executive, February 2005. (Available as a free download at

wiw.scotiand govouk/Publications/2005/022 D6EE/S2440)

The Reading Reform Website - wwworrf.org.uk

The 44 Sounds of English with one spelling pattern for each sound

Consonant Sounds
b d o f #ﬁ
i ball 0 i dog e i fan i
g h . i [
o/ gate I I M hat . Uy jam ,LL;,}

fmi

k ] |
b kite L v lips

mig

o ‘ r:-

n : . | @
ind i " ipf ol | i 3 -
5 a t T ¥ S
s/ sLm @ N tap lil" i van n
w S i z
Fwil R / iz
web i ¥ yo-yo ; zehra '@

o trea-gusr& w
Consonant digraphs (two letters represent one sound)

sh ch ‘.‘- ng £
iz shark g} e chesse \"a gl ring '1 .

th e th

/ey thumb

feather . _.?
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Short vowel sounds
¢ 1 r = .'\\'
a 2 e LA i
faf faf | il
ant E eqg I‘-_h__ igloo -
o u o0 i
foi - ! faot 4
orange @i up ' 2 book &
Long vowel sounds
; L
I3t a|z| ﬂ it I::E - fif :j ﬁ}
sraf . - spider
— =
I o3 fyfoaf .u e {au] i
boat  smandy} uniform moon e
C oi F ou e i far Br
foif | |
Coin @ o chowad (ot sound |addar E
_ r controlled vowels
: N ;
= air i ar z \ ir ﬁ‘
o chair i EE i car H b bird 3
18 o K//-(’) Jaial ==r Fiita! e +
fork gar ure
fifal i C% ia@ial ) % fowial =
fire " tour SOUr 3
Tl'i{]]{'_lf GIElPhEIT'IEE

There are somse letters that are used to write down sounds afready represented by other graphemes.

For example we use the letter ¢ to represent the /b sound (zlready represented by the grapheme k') and
the /= sound {already represented by the gmephema’s].

Letter Sound

C Mkt 25in cat, cot, cup /sf @s in city, oycle, cents

® Mk is) as in bow, Tox, fix Jollzf asin example, exam | {zf as’in wylophone
qlu}* Mkt wl as in gueen fk/ as in bouquet, marguis, cheque

* the g is almost always paired with the letteru.
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APPENDIX D - Revision History

Revision Revision
n / Pur
Number Date Summary of Changes / Purpose
2019-1 10 April 2019 |« DSF Tutor Insurance (p.10) Updated information regarding
coverage amounts and DoE school requirements.

e Appendices A, B, and C (p. 24 — 37) Following the release
of new parent and clinician ULD guide changed to updated
information sheets.

2018-2 13 December |« What is the Fee Structure for Tutoring? (p.8)
2018 Amendment of recommended tutoring fee range - $55 to $85
(previously $65 to $80) with added note on GST.

o What is the Process to Become a DSF Tutor? (p.15, 16,

17, 18) Update of application process and Professional
Learning requirements.
2018-1 30 May 2018 e Dol Need an ABN? (p.11) Update to Australian Taxation

Office webpage links

e Ongoing Support (p.11) Addition of DSF Tutoring Facebook
page link

e What is the Process to Become a DSF Tutor? (p.15)
Amendment of title from Tutor Administration Assistant to
Tutor Management Administrator

e Reporting (p-19) Amendment of DSF Tutor Management
Team reporting contact to: Tutor Management Administrator,
tutormanagement@dsf.net.au

o DSF Staff Member Details (p.21) Update of position titles
and email addresses; addition of Nik Carey as Tutor
Management Administrator; amendment of tutor contact email
address to tutormanagement@dsf.net.au

o Website Links (p-22) Update to website links for external
businesses
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